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Introduction. Against the background of scientific-
and-technological advance, when the subjective
facilitation's role for building up our society is
noticeably increasing, the problem of a person's activity
formation is one of the most actual in pedagogical
theory and practice of higher educational institutions.
After all, an individual's purposeful conscious activity
changes the environment, affecting economic, political,
inner features of the society development. These
processes determine a person's activity in learning, as
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Abstarct. The article studies the aspects of cognitive activity and the activity in history retrospection.
The cognition and its study is not something unchanged, once and for all given, but is something that develops
under certain laws. It has long history with the sources in the most ancient philosophy. At every stage of its
development the knowledge is the result of the history of knowledge, the essence of all human activity forms.
Scientific knowledge has its historically altered morphology. Its historical path analysis makes it possible to
argue its origin from ancient philosophical schools, philosophers of Ancient India, China, Egypt, the countries of
Mesopotamia.
The phenomenon of an individual's cognitive activity is complex and multifaceted. Scientists argue that cognitive
activity is a complicated process of transition from ignorance to knowledge, from inability to ability, from random
observations to systematic knowledge of the material world, to mastering the scientific truths. At the same time,
a man, mastering new knowledge, affects the world, which, in turn, changes human life.
The article analyses the influence of historical conditions on developing scientific thought about cognition,
cognitive activity.
The effectiveness of studying students' educational and cognitive activity depends on how thoroughly the
cognitive process is studied and the way its laws and features are used. The authors emphasise that taking into
account the cognition theory possibilities, its Klondike was set in the Ancient world era and filled with new
content rising to a new level in each generation, allows predicting the problem studying vector and put forward
the hypothetical predictions of its solution.
Keywords: cognition, an individual's cognitive activity, cognitive action.
his/her cognitive activity formation correlates to
autonomy, initiative, integrity, willpower and other
human traits development. Thus, while training a
specialist in tax matters not only professional
knowledge and skills shaping should be provided but
also building up a true citizen of an independent
Ukrainian state developing, shaping his/her cognitive
needs and inducements for further independent
knowledge acquisition and skills upgrading should be
ensured.
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Research aim is to study the aspects of cognitive
activity in history retrospective.
Materials and methods. To achieve the aim and
solve research tasks the appropriate, to the authors'
opinion, methods are used. They are theoretical –
psycho-pedagogic literature analysis to define the state-
of-arts of the problem in pedagogy theory and practice;
analysis, synthesis, abstracting, compilation for
studying the cognitive action aspects, and its activity
in the history retrospective. The researchers' works
analysis proclaims the introduction of terms
"knowledge", "cognitive strength", "cognitive activity"
in pedagogical science while studying the phenomena
of learning, training, training activities. The researchers
of didactics problems, assuming that the learning
process is the highest form of human activity, aimed
at identifying new patterns nature and society
movement, new knowledge on nature and social
phenomena establishing, showed that in the training
process the digestion of prior-gained knowledge about
nature, society takes place. In this regard, new terms
"cognitive activity" and "training activity" were
introduced.
Results and discussions. It should be noted that
the content of students' cognitive activity cannot be
compared with the content of a scientist's cognitive
activity. Therefore, on the one hand, to define the
concepts of "cognitive activity" and "training activity",
and on the other – to show their dialectical relationship
we accept the concept of "training-and-cognitive
activity" in the following study. Scientific studies are
becoming more complex, more diverse, and their
impact cannot depend on cognitive process
thoroughness, its common factors and features use.
"Guiding knowledge to yourself" inevitably extends
epistemology and gnosiology possibilities (Pugach,
1985).
Scientific knowledge has its historically altered
morphology. Its science's historical path analysis makes
it possible to argue that its origins come from ancient
philosophical schools, philosophers of Ancient India,
China, Egypt, the countries of Mesopotamia.
Understanding the world knowledge and ideas
development is especially native to the epic of
antiquity. In those times philosophers' doctrines
(Heraclius Ephesus, Democrat, Confucius, Socrates,
Plato, Aristotle) the orienting ideas for researchers in
the most difficult life manifestations for following
centuries were embraced. These manifestations –
feelings, memory and imagination images,
associations, passion and individual differences
between people (temperament) – were deduced from
the action of external objects on the organic body and
from the material processes – in the middle of it.
Of particular importance was Aristotle theory. It
combined determinism with systematicity principles
and psychological knowledge categories. The
approach, nowadays called systematic, determined the
structure a great Greek's thinking. In his theory the
determinism, systematicity and development are
indivisible. So, despite the fact that the problem of
cognitive activity in the ancient philosophers is not
thoroughly covered, yet there are very interesting
thoughts about its role in cognition in some scholars'
works.
In the Middle Ages education the science was
scholastic in nature and separated from life. Only in
the Renaissance era, when new philosophical schools
were formed, "a person became the first principle of
being" (Galuzinskyi, 1995, p. 7), the humanitarian
education began to develop rapidly. The bright
representative of the humanists was Yan Amos
Komenskyi. Based on his sensualist epistemology, he
considered the main task of a teacher to develop a
student's senses, speech and primary hands-on skills.
At the same time, Komenskyi paid great attention to
the disclosure of causative relationship between the
surrounding world phenomena and taught the students
to analyze them. In "Great didactics" he noted that a
person should be a wise creature; she has "... to explore
everything and name and count everything or know
and be able to name and understand everything that
exists in the world ..." (Komenskyi, 1982, p. 283).
An outstanding scientist, philosopher, founder of
the New times experimental science was the
Englishman Francis Bacon, who proclaimed the
purpose and essence of studying of the laws of nature,
understanding independent isolated things and their
properties. Human knowledge, according to Bacon, is
capable to reveal the secrets of nature and master it in
that way. He was able to study the cognitive ability, its
possibilities, proclaiming the experience as the only
source of human knowledge. It is Bacon, studying the
problems of cognitive activity, drew the attention to
the subjective moments of knowledge and even tried
to classify them (Pugach, 1985).
Bacon's follower, the English philosopher-
materialist John Locke, developed the doctrine on
experience-based knowledge origin. Locke, like other
empirical philosophers, considered the activity of
thinking limited. In this regard, the cognition method,
developed by them, turned into a combination of
methods for building a complex to a simple.
A similar approach to Bacon's and Locke's views
is found in the theories of the French materialists Y.
Lametry, D. Diderot, K. Helvetius, P. Gelbach. But
among the materialists there were also rationalists who,
in terms of developing the problem of cognitive
activity, interpreted cognition as a reality reflection in
human consciousness; while appreciating the role of
sensory experience. Explaining the cognition as a
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process that does not require a qualitative
transformation of the source data, the rationalists did
not consider the cognitive activity as a problem.
The impact to knowledge theory was made by
idealist philosophers of the late XVIII and early XIX
centuries. Kant, Fitch, Schelling, and Hegel opposed
the old materialism, holding that against
underestimating the cognition activity, in the
contemplation drift. The cognition is interpreted by
German philosophers much wider, it is studied not only
in relation to natural subjects, but also in its links with
social, ethical and aesthetic phenomena. It was I. Kant
who first raised the issue of cognition activity as an
epistemological problem. According to Kant, a person's
cognitive abilities are manifested in the special forms
that subordinate and organize the knowledge content:
Thus, if the old materialists had the dependence of
thinking on feelings as the object of the study, then
Kant focused his attention on sensory visual
representations dependence form the "pure" priori
forms of mind (Bendasiuk, 1997, p. 189).
In his works I. Fitkhe considered only the essence
of knowledge. At the same time, he considered the
feeling was not a reflection of reality, but a product of
a subject's creativity. The cognition process is
considered by Fitkhe as the process of creating reality
and activity as the basis of knowledge (Kornilov, 1989).
The principle of knowledge activity and
effectiveness was thoroughly investigated by G. Hegel.
His "Absolute Idea" is not only about thinking, but
about being. The cognition in Hegel's theory is
represented as self-education (self-development) of
"absolute idea". Comparing Kant and Fitkhe, the
problem of cognitive activity is considered by Hegel
more thoroughly. For the first time in history, he
introduced the element of practice into cognition
theory. Hegel analyzed the cognition as active human
activity, introduced into the process of social history,
in interrelation with other forms of activity (Bim-Bad,
1986).
The search for ways to overcome the difficulties in
education system development in Ukraine makes us
turn to the study and analysis the Ukrainian educators'
heritage while formatting and strengthening the power
of the Middle-Age East-Slavic state.
Domestic culture saving and development,
education growth, people's national and religious
interests protection as the directions of reformist
ideology were incidental to cultural and educational
centres of that time. The ideological struggle against
theocracy of Catholic ideology was led by
brotherhoods as centres for national culture and
people's cultural values protection. Thanks to brethren
schools network system the education and patriotic
literature was growing, the Orthodoxy was
strengthening as a means of fighting against the
colonial policy of the Polish gentry and the Catholic
clergy. The most significant contributions to these
processes were made by Lviv, Kyiv and Lutsk brethren
schools.
The prominent educators of that time were
Professors Petro Mohyla, Joseph Kononovich-
Gorbatskyi, Innocentiy Hisel, Ionikiy Galyatovskyi,
Lazar Baranovych, Stefan Yavorskyi, Theophan
Prokopovych, Georgy Shcherbytskyi, Heorhiy
Konyskyi and others (Khyzhniak, 1988).
P. Mohyla, in his own works, preached ascetic
ideals, self-knowledge, moral self-perfection, unity
with God. The Professor of Philosophy I. Kononovych-
Gorbatskyi acknowledged the objectivity of the world
and its cognition, shared the basic doctrine of
sensualism that knowledge began with experience and
sensations. In his theory, the main role belongs to the
human intelligence. The professor pointed out the path
to the knowledge of God through the cognitive activity
of mind. The theory of cognition by S. Yavorskyi is
based on the principles of I. Hisel's doctrine. By
approving sensational ideas, he admits the possibility
of mind existence regardless sensory datum, brain,
body, and believes that logic as science manages human
mind actions, emphasizing the greatness, power,
independence and activity of a man.
Explaining the theory of cognition for students,
Professor H. Konyskyi emphasized the infinite
possibilities of a man in learning the world and himself.
At the heart of knowledge lies the mind: true only that
which is proved and comprehended by reason.
Professors of the Kyiv-Mohyla Academy made a
significant contribution to the theory of knowledge,
contributing to the development of scientific thought
on the Ukrainian soil of medieval scholasticism, the
Renaissance and Enlightenment.
Graduates from the Academy H. Skovoroda and
M. Lomonosov were the speakers of advanced
progressive ideas that contributed to the formation of
a way of vision and comprehension of the world.
Promoting the problem of self-knowledge of a man,
H. Skovoroda emphasizes that knowing himself means
to know the logic of the universe, to understand God
in himself. The role of science and education,
according to M. Lomonosov, is based on the materialist
worldview, it was not a recipe for learning: in their
synthesis, they were quite a logical, scientific, complete
picture. Innovative pedagogical ideas of M.
Lomonosov were designed to create favourable
conditions for the formation and development of
cognitive abilities of students. Educational significance
of his legacy is in a progressive, democratic, humanistic
approach to education (Prokofiev, 1986, p. 85).
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One of the most famous thinkers of that time was
Jacob Kozelskyi. The most important problems of
epistemology, psychology, logic, social philosophy are
represented in the original work "Philosophical
sentences" (Shpet, 1989). Y. Kozelskyi believed that
human knowledge begins with the senses; it is they
who give an impression to the soul. At the highest level,
knowledge is characterized by logical thinking,
inherent only to a man. At the sensory level, certain
properties of things are learned, at the highest – the
essence of things, the process and patterns of their
development.
The study of cognitive activity is devoted to a
significant part of the scientific work of P. Lodia –
professor of Lviv University. In addition to the
adaptation of Western European educational ideas in
the Ukrainian spiritual culture, he directed his efforts
to study questions of the theory of cognition and logic
(Gorskyi, 1996).
The philosophical credo of M. Hohol is romantic
perception of the world. He considered the meaning
of human life is in life itself. And there is no other
purpose for a person than real existence (Philosophy,
1995). The essence of M. Hohol's creative quest was
manifested in the rout to knowing the spiritual essence
of a man. The idea of "education" of the soul, he
contrasted with commitments to human intelligence
improvement.
The nineteenth century was marked by
enlightenment movement with the main feature to
reach common literacy. K. Ushynskyi's knowledge
doctrine grounds basis of materialist dialectics and the
doctrine on feeling and will lays the basis of the
materialist theory for upbringing (Ushynskiyi, 1945).
In the centre of Taras Shevchenko's ideas – a person,
his/her life destiny, "... natural inalienable rights
inherited from free and heroic ancestors, inseparability
of labour and humanity, freedom and social justice"
(Philosophy, 1995, p. 147). T. Shevchenko's
achievements clearly testify to the high level of his
inner needs, clearly defined ideological orientation,
and high aesthetic qualities. T. Shevchenko's
worldview ideas became crucial for his followers,
inspiring them to civic service to Ukraine.
Kyiv is the most prominent centre for
enlightenment in the mid-XIX century. Thinkers,
striving to combine the ideas of enlightenment and
romanticism, note the role of feelings, human
experiences in the inner activity of a person. A famous
figure among the Kyiv Philosophical School
representatives was P. Yurkevych. His study was
directed to morality area. Investigating the process of
cognition, he believed that this process is carried out
in three forms: 1) knowledge through representation;
2) knowledge through concepts; 3) knowledge through
the idea.
Mykola Kostomarov, Panteleimon Kulish,
Oleksandr Potebnia, Mykhaylo Drahomanov and other
intellectuals of Ukraine made a significant contribution
to new intellectual culture development based on
reality comprehension, social and political life analysis.
M. Kostomarov made a significant contribution to
theoretical substantiation of the Ukrainian idea
philosophy, according to which the main content and
direction of the historical process is determined by the
people.
At the heart of O. Potebnia's provisions on a person's
cognitive activity there is language and thinking
interrelation (Philosophy, 1995).
The creative legacy of the prominent philosopher,
sociologist, historian, and publicist M. Drahomanov
concerns a matter of Ukrainian cultural life various
branches. The determinism he defines in the only
reliable way to explain the phenomena. According to
him, the highest value is a person, and the highest
criterion is the idea of justice (Drahomanov, 1991).
The main direction of education development in
Ukraine at the end of XIX and early XVIII centuries
identified leading tendencies common to new
generation of national conscious intellectuals.
Prominent thinkers and socio-political figures of that
time were Volodymyr Lysevych, Ivan Franko, Lesia
Ukrainka, Volodymyr Vernadsky, Mykhailo
Hrushevskyi, Volodymyr Vynnychenko and others.
Relying on positive knowledge, V. Lysevych's
philosophy does not deny the active role of the subject
while cognition. The main object of I. Franko's and
Lesia Ukrainka's philosophy was a person in his/her
unity with nature, the meaning of his/her life, his/her
uniqueness, consciousness and dignity. The views of
these artists are echoed in that the purpose of
knowledge to come to the truth (veritas). The veritas,
according to I. Franko, is the unity of cognition and
practical activity methods. I. Franko's and Lesia
Ukrainka's sense of global consciousness marked the
peak of a person's philosophical comprehension of the
world through the spiritual-figurative disclosure of
social life contradictions (Philosophy, 1995.). Their
artistic heritage, along with journalistic and scientific
works, enriched the Ukrainian spiritual culture by its
content, deepening the development of a person's
cognitive activity problem as an independent
component of educational thought.
As a thinker-scholar, V. Vernadskyi was in that
advanced of his time that only now the one can
appreciate the genius of his achievements and scientific
predictions. The scholar initiated the holistic
philosophy of the universe, was one of the
anthropocosmism founders as a system that unites the
harmonious whole of the natural-historical and socio-
humanitarian tendencies of science development
(Vernadskyi, 1988). At the heart of the thinker's
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philosophical worldview is the belief in the power of
a person's activity, in his/her mind.
Among of the Ukrainian intellectuals
representatives in the first decades of the XX century
the special place belongs to M. Hrushevskyi and V.
Vynnychenko. M. Hrushevskyi's historical concept
represented in 2000 scientific publications on problems
of culture, history, education and based on the
principles of systematicity, unity, consistency,
historical and logical in knowledge. The basis of the
scientist's approaches to the knowledge of the historical
process – the requirement to follow not priori
conclusions from the eternal and unchangeable
principles of human thinking, but inductive search on
the basis of factors that take into account the biological,
economic and, above all, mental factors (Hrushevskyi,
1993).
From the position of development of the problem
of cognitive activity V. Vynnychenko confessed that
the direction of philosophical ideas should be based
on searching human happiness (Vynnychenko, 1990).
Conceptual approaches of the artist to society
development testify that people are the main driving
force.
The rise of spiritual life is celebrated in the 30s of
XX century. Being in the market for "actual" questions
of historical and dialectical materialism Ukrainian
researchers work on the problems of sociology, logic,
and psychology. Despite all the prohibitions the
philosophical views of H. Skovoroda, professors of
the Kyiv-Mohyla Academy, philosophical and socio-
political ideas of the Cyril-Methodius Society, figures
of the Ostroh Scientific and Educational Centre were
studied. The early socialist period of Ukraine is
characterized by constant discussions, polemics of
scientists about methods and forms of understanding
the world, its essence of historical development, main
driving forces, and so on. There was real confrontation
between the orientations of "Moscow" official
institutions and the cognitive interests of Ukrainian
researchers.
Modern scientific thought should redefine the
scientific heritage of outstanding scholars, thinkers,
and figures of this period: the M. Khvylovyi, M.
Skrypnyk, D. Dontsov, A. Makarenko, V. Lypinskyi,
V. Yurynets, D. Chizhevskyi, O Olzhych (Kandyba),
I. Mirchuk, P. Kopin, V. Sukhomlynskyi and others,
objectively shown their contribution to cognitive
problems development, of spiritual revival issues for
the Ukrainians.
During the 70's and 80's there is a change in the
emphasis of philosophical searches vector; there is a
step away the problems of dialectical materialism to
expanding ideological themes. The new problems of
worldview formation, its connection with scientific
knowledge, a man and nature interaction, methodology,
the world creation etc. are explored.
From the standpoint of modern philosophical
approaches, the result of any knowledge is the image
as an ideal generalization of an object's essential
relations. There are sensory and rational cognition
where the sensory knowledge is primary. There are
three forms of sensory knowledge: sensation,
perception and presentation. With the help of a person's
senses only certain properties of objects, phenomena
are known. On the basis of sensations perception is
formed – the integral reproduction of the object. As a
result of repeated perception of an object, the
consciousness of a person can hold him in memory,
and if necessary, reproduce a generalized image.
Representation – a generalized image of an object,
perceived before. In general, forms of sensory
knowledge reproduce the object in a figurative form
(Philosophy, 1995).
Rational knowledge, in contrast to the sensory,
penetrates into the essence of objects, phenomena,
processes. In the same way as forms of rational
cognition, distinguish concepts, judgments and
inference. Usually, concepts are defined as one of the
main forms of reality reflection on the level of abstract
thinking, they enable to distinguish those qualities of
an object that cannot be pictured via an image.
Modern cognition theory considers judgment as a
process where our knowledge is shaped, changed and
evolved. The combination of several judgments forms
an inference. This form of rational knowledge gives
an indirect and generalized idea of reality and its
reflection in human consciousness. The ability to make
the inference is a sign of a person's intellectual growth.
It is important for solving the activity problem the
ability of making inferences is improved as a result of
education and upbringing. Naturally, in cognitive
practice, one cannot absolve sensory or rational forms
of knowledge: only combination of these forms
phenomena and processes essence knowledge can
make for veritas.
Conclusions. Consequently, the effectiveness of
studying students' educational and cognitive activity
depends on how thoroughly the cognitive process is
studied, the way its laws and features are used. Taking
into account the possibilities of the cognition theory,
its Klondike was set in the Ancient world era and filled
with new content rising to a new level in each
generation, allows to predict the problem studying
vector and put forward the hypothetical predictions of
its solution.
Prospects for further research may be related to
psychological and pedagogical conditions studying for
educational process improvement by means of
activating students' cognitive activity.
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Ïðîáëåìà ï³çíàâàëüíî¿ àêòèâíîñò³ îñîáèñòîñò³ â ³ñòîðè÷í³é ðåòðîñïåêòèâ³
²ííà Çàéöåâà1, Òåòÿíà Ïàùåíêî2, Ïåòðî Ëóçàí3,
1 êàíäèäàò òåõí³÷íèõ íàóê, äîöåíò êàôåäðè æóðíàë³ñòèêè, óêðà¿íñüêî¿ ô³ëîëîã³¿ òà êóëüòóðè Íàö³îíàëüíîãî óí³âåðñèòåòó
äåðæàâíî¿ ô³ñêàëüíî¿ ñëóæáè Óêðà¿íè
2 êàíäèäàò ïåäàãîã³÷íèõ íàóê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê, ñòàðøèé íàóêîâèé ñï³âðîá³òíèê  ëàáîðàòîð³¿ íàóêîâî-
ìåòîäè÷íîãî ñóïðîâîäó ï³äãîòîâêè ôàõ³âö³â ó êîëåäæàõ ³ òåõí³êóìàõ ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ
Óêðà¿íè, ì. Êè¿â
3 äîêòîð ïåäàãîã³÷íèõ íàóê, ïðîôåñîð,  ãîëîâíèé íàóêîâèé ñï³âðîá³òíèê ëàáîðàòîð³¿ íàóêîâî-ìåòîäè÷íîãî ñóïðîâîäó
ï³äãîòîâêè ôàõ³âö³â ó êîëåäæàõ ³ òåõí³êóìàõ ²íñòèòóòó ïðîôåñ³éíî-òåõí³÷íî¿ îñâ³òè ÍÀÏÍ Óêðà¿íè, ì. Êè¿â
Ðåôåðàò. Ó ñòàòò³ äîñë³äæóþòüñÿ àñïåêòè ï³çíàâàëüíî¿ ä³ÿëüíîñò³, àêòèâíîñò³ â ³ñòîðè÷í³é ðåòðîñïåêòèâ³.
Ï³çíàííÿ ³ éîãî âèâ÷åííÿ íå º íåçì³ííèì, ðàç ³ íàçàâæäè äàíèì, à ÿâëÿº ñîáîþ ùîñü, ùî ðîçâèâàºòüñÿ çà âèçíà÷å-
íèìè çàêîíàìè. Âîíî ìàº äîâãó ³ñòîð³þ, äæåðåëà ÿêî¿ âåäóòü ó íàéäðåâí³øó ô³ëîñîô³þ. Íà êîæíîìó åòàï³ ñâîãî
ðîçâèòêó çíàííÿ – öå ï³äñóìîê ³ñòîð³¿ ï³çíàííÿ, ñóòí³ñòü âñ³õ ôîðì ëþäñüêî¿ ä³ÿëüíîñò³. Íàóêîâå ï³çíàííÿ ìàº
ñâîþ ³ñòîðè÷íî çì³íþâàíó ìîðôîëîã³þ. Àíàë³ç ³ñòîðè÷íîãî øëÿõó ö³º¿ íàóêè äàº ìîæëèâ³ñòü ñòâåðäæóâàòè, ùî ¿¿
âèòîêè áåðóòü ñâ³é ïî÷àòîê â³ä ñòàðîäàâí³õ ô³ëîñîôñüêèõ øê³ë, ô³ëîñîô³â Ñòàðîäàâíüî¿ ²íä³¿, Êèòàþ, ªãèïòó,
êðà¿í Ìåñîïîòàì³¿. Ôåíîìåí ï³çíàâàëüíî¿ àêòèâíîñò³ îñîáèñòîñò³ º ñêëàäíèì ³ áàãàòîàñïåêòíèì. Ó÷åí³ ñòâåðäæó-
þòü, ùî ï³çíàâàëüíà ä³ÿëüí³ñòü ÿâëÿº ñîáîþ ñêëàäíèé ïðîöåñ ïåðåõîäó â³ä íåçíàííÿ äî çíàííÿ, â³ä íåâì³ííÿ äî
âì³ííÿ, â³ä âèïàäêîâèõ ñïîñòåðåæåíü äî ñèñòåìàòèçîâàíîãî ï³çíàííÿ ìàòåð³àëüíîãî ñâ³òó, äî îâîëîä³ííÿ íàóêîâè-
ìè ³ñòèíàìè. Ïðè öüîìó ëþäèíà, îïàíîâóþ÷è íîâ³ çíàííÿ, âïëèâàº íà ñâ³ò, ÿêèé, ó ñâîþ ÷åðãó, çì³íþº ëþäñüêå
æèòòÿ. Ó ñòàòò³ ïðîâåäåíèé àíàë³ç âïëèâó ³ñòîðè÷íèõ óìîâ íà ðîçâèòîê íàóêîâî¿ äóìêè ïðî ï³çíàííÿ, ï³çíàâàëüíó
àêòèâí³ñòü. Ðåçóëüòàòèâí³ñòü âèâ÷åííÿ íàâ÷àëüíî-ï³çíàâàëüíî¿ àêòèâíîñò³ ñòóäåíò³â çàëåæèòü â³ä òîãî, íàñê³ëüêè
´ðóíòîâíî äîñë³äæåíî ï³çíàâàëüíèé ïðîöåñ, ÿê âèêîðèñòîâóþòüñÿ éîãî çàêîíîì³ðíîñò³ é îñîáëèâîñò³. Àâòîðîì
àêöåíòîâàíî, ùî âðàõóâàííÿ ìîæëèâîñòåé òåîð³¿ ï³çíàííÿ, íåâè÷åðïí³ äæåðåëà ÿêî¿ çàïî÷àòêîâóþòüñÿ ùå â åïîõó
àíòè÷íîñò³, íàïîâíþþòüñÿ íîâèì çì³ñòîì òà ï³äíîñÿòüñÿ íà íîâèé ð³âåíü êîæíèì ïîêîë³ííÿì, ùî äàº çìîãó ñïðî-
ãíîçóâàòè íàïðÿì äîñë³äæåííÿ ïðîáëåìè ³ âèñóíóòè ã³ïîòåòè÷í³ ïåðåäáà÷åííÿ ¿¿ âèð³øåííÿ.
Êëþ÷îâ³ ñëîâà: ï³çíàííÿ, ï³çíàâàëüíà àêòèâí³ñòü, ï³çíàâàëüíà ä³ÿëüí³ñòü.
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